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Acknowledgement of Country
We acknowledge the Kaurna
people as the traditional custodians of the lands and waters where
our centre is located and recognise their continuing connection to
country. We pay our respects to Elders past and present, and extend
that respect to all Aboriginal peoples.

Context
Service Context
Lucy Morice Kindergarten has a long standing and proud history stemming from 1935.
The identity of the community kindergarten was forged out of a desire by the founder, Lucy [nee Spence] Morice, to provide an environment in which
children could explore and learn; as well as improve the health and wellbeing of the children in the community. A strong sense of moral purpose continues
today, with the families valuing their kindergarten for its rich history, leafy surrounds, and its ability to respond to the current rich and diverse range of
families who live in and around the area.
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Context
Statement of Philosophy

Enter your site philosophy in the box below, or alternatively attach as
an additional document via the Comment option under the Tools tab

At Lucy Morice Kindergarten we are committed to providing a play based curriculum that recognises all children's capacities to succeed. Children are supported to
develop dispositions for lifelong learning. We value respectful relationships within our centre and community.
Our curriculum is guided by the principles and practices of the Early Years Framework of Australia.
Children are at the centre of all we do, and they will thrive when families, staff, and the local community work in partnership.
· we promote strong trusting respectful and reciprocal relationships with families
· we support the role of parents as their child's first educators, and respond respectfully to needs of families
· everyone is made to feel that they belong, are welcomed, and feel safe secure and valued
· individual cultures and values are respected
· strong systems of communication are developed and maintained to enable everyone's voice to be heard
· families are encouraged to participate in the kindergarten curriculum and improvement processes
· educators learn from families about their children
· we have a culture of openness and honesty
· we have a collaborative partnership with the Governing Council and families
· we provide an environment where children are able to experience the joy of learning and have fun in the process

We believe that children learn best through play. Here they have opportunities to discover, create, problem solve, learn persistence and practice independence.
Numeracy and literacy capabilities are nurtured within periods of uninterrupted play and planned group time experiences.
· we listen to children and value their thoughts and ideas
· we value and build on children's strengths, interests and prior knowledge, and respond sensitively to different learning styles
· we provide a quality play based environment where children are able to challenge themselves, take measured risks and learn from their mistakes
· we strive to continuously improve our practice through critical reflection, and professional development
· we realise that early childhood marks the beginning of a life long journey of discovery and builds a foundation for successful participation in society.
These values underpin our practice at Lucy Morice Kindergarten.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
The LMK education program is guided by the theories, principles and practices that underpin the Early Years Learning Framework (EYLF), and aims to
provide a balance of experiences and learning opportunities across the five learning outcomes. A play based program is used to explore children's
interests and thinking and support them to investigate ideas and experiences, including early literacy and numeracy experiences. Each child's individual
learning and development outcomes are maximized through documentation gained in staff working collaboratively, using a process of information
gathering, questioning, planning, acting and reflecting (Educator's Guide page10) to structure the curriculum at LMK. The outcomes of the EYLF are
reflected on at every stage of the planning cycle. The LMK community values input into the learning program through conversations, both formal and
informal with parents and relevant family services to gather information about children's interests that begins at information sessions provided to families
at enrolment. Families are encouraged to take part in programmed events that provide opportunities for feedback to staff about the family context,
values, beliefs and aspirations. Events include once a term ‘Stay and Play’ mornings, "Getting to Know You" interviews at the beginning of the year, Parent
Teacher Interviews in Term 3 and informal conversations throughout the year. The planning cycle begins with an invitation for families to complete a
questionnaire, which provides opportunity for each family to share their perspectives about their child. Learning snapshots, group learning experiences
and children's wonderings are documented in their individual learning folder and are available to children and their families at all times. The learning
folder supports the ongoing reporting to parents and children as they progress toward the EYLF outcomes. A statement of each child's journey toward
achieving the outcomes will be written and distributed in Term 4 before children go to school. Documentation is gathered regularly and staff use before
and after kindergarten times and the fortnightly review meeting, to critically reflect on children's learning. This enables the program to be dynamic and
caters for the different pathways that children take toward achieving outcomes. Families are encouraged to provide ongoing feedback and input to the
programs through conversation, surveys, newsletters and governing council meetings. The program board is reflective of the children's learning journey. It
provides snapshots of learning experiences, and ideas for `where to next?' Opportunities for literacy and numeracy growth are pinpointed in children's
play. Each term an inquiry question is identified and discussed amongst educators, with children incidentally and also with Governing Council. This
inquiry is added to throughout the term using a backwards planning approach, capturing the emergent curriculum. At the end of each term, children are
asked for their reflections on their learning. Regular routines are valued and help children establish a sense of security. Visual schedules are used to
reinforce routines and help children measure the passing of time, lessening any anxiety about being away from home. Other visuals like safe hands and
safe feet are available for children to use with their peers in a variety of forms building a shared language about caring for each other.
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Quality Area 2: Children’s Health and Safety
Each child's wellbeing and comfort is provided for at LMK as an integral part of the program. Educators are attentive with families when children are transitioning in and out of the Kindergarten
and Occasional Care programs on a daily basis. The roll is checked multiple times during the first 30 minutes of the day by the ECW and Director to ascertain when everyone who is expected at
kindy on that day have arrived. Educators help families establish goodbye and welcome routines. Opportunities are provided for rest and relaxation on a daily basis with a 10 minute time
allotted as part of the lunch care program. During this time children are taught calming and self-regulation techniques including deep breathing; yoga poses and mindfulness. Quiet play spaces
are also encouraged with reading spaces provide on the kindy couches and on the outdoor cushions in the cubby or on the outdoor platform. The climbing tree, the swings and the A frame also
become places of self-regulation in the outdoor spaces that are promoted by educators and amongst children.
'Health, medical care and risk management plans are established on enrolment and throughout the child's year in Occasional Care or Kindergarten. Children with identified allergies, food
intolerances and specialised health needs have a photograph and details sensitively displayed in the Kindy kitchen, Occasional Care room and in the outdoor shed. These documents are
monitored by the Director with the support of the Administration Officer and the ECW. Health Care documentation is shared amongst all staff as required. Allergy awareness is emphasised to all
parents through notices displayed, information in the Kindergarten handbook and with discussion at the Parent Information evening.
'Embedded health practices and procedures mean that effective illness and injury management and hygiene practices are promoted and implemented. The visual Kindergarten schedule
documents regular washing of hands before eating and visuals in the bathroom communicate to wash hands after going to the toilet. Educators are available to support children with these
routines and intentionally teach these hygiene practices throughout the year to limit the spread of illness. There is a documented schedule for the cleaning of all resources and time is allocated
at the end of the fortnightly programming cycle at the end of term and on a needs basis. Playdough removal or replacement is implemented if there is a period of illness experienced in the
kindergarten as is the revisiting of covering coughs. Families are respectful of keeping sick children at home and are notified via a phone call if there child is unwell at Kindergarten or Occasional
Care. Any symptoms of illness or injuries are documented on the appropriate form and families are notified. We ask that parents inform staff if infectious diseases or head lice are present
(families are notified via noticeboard) and to keep their child at home if unwell. Lucy Morice uses `You've Got What' which is published by SA Health to guide management of infectious diseases.
Healthy eating and physical activity is promoted at LMK appropriate for each child. Cultural diversity and inclusivity is supported and encouraged with conversations at the lunch table about
what children have for lunch or fruit snack today. The outdoor physical environment provides a balance of active and quiet spaces catering for gardening, climbing, digging in the mud kitchen
and creek bed, water play in the sandpit, swinging and hanging upside down on the A frame. Risk management scenarios are explored with children as required but especially when exploring
how to use spaces and use resources safely (See green Risk Management A3 Display Book).
'Reasonable precautions and adequate supervision ensure children are protected from harm and hazard with equipment and harm minimisation practices reviewed as required and regularly in a
once a term playground audit. In 2020 two staff attended a Playground Inspection course run by Kid Safe. As a result, the bark area under the swings is raked regularly to improve depth of
soft-fall in areas where there is significant daily movement and a retainer wall will be installed around the climbing tree to hold the required bark depth. Other hazards are documented, tabled at
staff meetings and followed up by the ECW, the Director and the Administration Assistant using Department for Education protocols including online reporting through Edu portal.
'Plans to effectively manage incidents and emergencies are developed in consultation with Department for Education protocols. Emergency drills are practised with children once a term and
documented in the staff diary. Critical Reflections are documented in the program and changes made to practices accordingly. All staff hold up to date First Aid qualifications, RAN, Child
Protection and Keeping Children Safe documentation. Ongoing training is managed by individuals and resourced and monitored by the Director and the Administration Assistant.
All staff are aware of their roles and responsibilities to identify and respond to every child at risk of abuse and neglect. Educators monitor any signs of stress in individual children and will follow
through concerns with families in confidential appointments if appropriate.
'Healthy eating is promoted at Lucy Morice. Supervision is ensured at all times with high levels of communication between staff members.
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Quality Area 3: Physical Environment
Lucy Morice Kindergarten has a well-developed, aesthetically pleasing outdoor area. Families are drawn to the kindergarten due to the home garden
setting and the generous amounts of shade. QUOTE from families (2019). A gardener is engaged regularly for maintenance. Educators, children and the
Governing Council are involved in any innovations in the outside and inside environment, ensuring any developments are suitable for purpose and
support the access of every child. There is a shared vision between educators and Governing Council members from year to year to modernise the
facilities within the heritage setting. Recent maintenance and innovations have included plans for renovating the shed verandah area, regular garden
enhancement, renewal of the grass area near the fairy tree; the renovation of the children's and staff toilets sensitive to the heritage of the 1935 building
(2018). All children's books were reviewed to ensure they were appropriate and then catalogued on a data base to enable staff to locate books for a
specific educational purposes. A variety of resources are continuously offered to stimulate children's thinking and ability to make choices in their learning.
The safety, cleanliness and maintenance of the premises, furniture and equipment are always a high priority with regular fortnightly, end of term and end
of year documented cleaning routines. Kindergarten and Occasional Care educators support each other with the care and maintenance of resources. The
daily routines are designed to encourage children to use the indoor and outdoor environment with flexibility, whilst balancing supervision requirements.
Individual needs are considered so that if a child needs a quiet space or special equipment to help them transition from space to space, staff will cater for
these needs. On a regular basis educators, provide a sensory cushion to help a child join group time, visuals that communicate what is happening next,
and supporting a child to take personal space on the mat or on the couch. Educators consider within the program where sensory activities can be offered.
Educators attended a workshop led by 2 Occupational Therapists in March 2019 that helped frame their shared thinking and practice about the
importance of challenge in physical play and the links to fine and gross motor skill development as well as dispositional learning, including children taking
measured risks. Children are supported to take measured risks and learn from success as well as mistakes. A Parent Information evening, titled "Learning
From the Ground Up", was held early in Term 1 2020 that shared these perspectives about inclusive environments with families. The resources of the
kindergarten support play-based learning. Regular thought and critical reflection is given to how resources can be best used to meet individual needs and
program direction. A regular feature of the Kindergarten and Occasional Care program is accessing animals and static displays from the Nature Education
Centre in Urrbrae; which parents voluntarily transport. Sustainable practices are embedded in the program and children work alongside educators in the
vegetable and flower gardens; supplementing the worm farms with fruit scraps from snack time and measuring the UV for sun safe practices.
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Quality Area 4: Staffing Arrangements
Educators are organised across the Kindergarten to best support children's learning and development. There are regularly 3 educators available at all
times in kindy in line with ratio requirements. An extra ECW is employed to support lunch care, transition points at the beginning and end of the year and
inclusive education for children with special rights. There is one educator available at all times in the Occasional Care program. Educators will support
each other across the 2 programs to meaningfully engage with children. Occasional Care joins the morning Kindergarten meeting for greetings and songs
ensuring children have knowledge of all the educators in the environment. Educators from both programs come together at least twice weekly at the end
of the day to reflect together and build a shared understanding of how children are experiencing the program and document about children's learning and
development looking for ideas to take forward in the planning cycle.
'In Term 2, kindy educators all focus their primary documentation on 8 kindergarten children per week. Educators discuss this documentation and any
reflections about individualised learning identified through discussions with families and in staff meetings in Term 1. This reflection is also documented
and added to so that educators writing summative reports can refer to this information at a later date in Term 3 & 4.
'We regard communication and respect amongst staff as a high priority with processes in place to enable this. We regularly use a range of strategies to
support ongoing communication, including, a weekly memo, fortnightly planning and review meetings, daily communication book, maintained diary,
weekly meeting (director/teacher/.8 ECW), whole staff meetings minimum x2 per term with a focus on children and PD agenda,
'Professional Development Planning meetings are held twice a year between the Director and educators one at a time, using the Department for
Education proforma. Conversations such as these are strengths based and motivational, linking pedagogical thinking to practice.
'Planning for Professional Development is aligned to the goals in the PQIP as well as individual educator needs and interests. Once a term Professional
Learning Communities for Directors and Lead Teachers includes professional reading, as well as 2 Pupil Free Days a year that are coordinated at a
Partnership level. There are 2 other Pupil Free Days available in a given year that are used at a site level to address the PQIP goal and review the year's
progress and take forward planning for the following year. Other significant professional learning that LMK educators have accessed is the annual
Generation Next day conference that also offers ongoing readings that educators are emailed pertinent to wellbeing issues in young children.
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Quality Area 5: Relationships with Children
Relationships with children are responsive, respectful and equitable. Educators focus on building strong relationships with children and their families prior
to and in the first term of Kindergarten. Families are invited to stay for the first transition visit in the year prior to their child's eligible year. Educators can
be visibly seen moving about connecting with parents and modelling trusting relationships. Families are supported to say goodbye to their children and
build predictable routines that foster confidence and resilience. The Kindergarten schedule board is a tool often used with children. A photo of educators
is emailed to families. Appointments are made for confidential chats and educators will support each other to balance supervision with meaningful
informal connection time with families at drop off or pick up times. Children are supported to collaborate, learn from and help each other in large and
small group settings as well as in informal groups or with a partner. Children's interests and theories trigger investigations eg: the dialogue that occurred
in deciding whether to have the lights on or off during lunch eating, making selections, which leads to voting. Educators regularly talk about team work
and refer to skills like cooperation and collaboration as well being inclusive and respecting others. Reflective practice is something that is also practiced by
children and supported on a daily basis in the program. Children's Learning Folders are accessible at all times and this helps children view each other's
evidence of learning and reflect together building shared understandings of each other's participation in their kindergarten day. All children are treated
uniquely. Children can be offered a sensory cushion to sit on at meeting time or a personal preference to have more personal space. Opportunities to
regulate one's behaviour and emotional well-being are offered throughout the day with strategies such as deep breathing, yoga poses, and daily
relaxation for 10 minutes as a regular part of the program. Children model these strategies for each other, use these strategies at home and talk about
the benefits of these strategies to help them remain calm. Self-regulation and calmness is a visible part of the LMK daily program that is explicitly taught
and modelled. The 2019 Parent Opinion Survey documents, "Fantastic staff-they really seem to care about the wellbeing of children." and "The teachers
use a very nurturing approach which makes me feel that my child is in a very caring environment as his first out of home learning experience." 2020
Governing Council reported their children referred to and used calming techniques at home.
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Quality Area 6: Collaborative Partnerships with Families and Communities
Families are supported prior to and during the enrolment process to engage with Lucy Morice Kindergarten. The LMK Occasional Care program, engages
families prior to kindergarten enrolment in a positive way, aiding transition through continuity of relationships with staff and familiarity with the play
spaces. Educators intentionally welcome each other, children and families into the LMK community. Staff are very aware of the historical importance of
LMK and promote this in the community. Many families have connections to LMK. History groups on walking tours often stop to talk about the
kindergarten and long term residents of North Adelaide talk with educators about their connection with the Kindergarten.
Another community connection is with the Women's and Children's Hospital School and Cora Barclay Centre. Parent’s views are respected so that the
culture, values and beliefs of families are incorporated where possible into the program. In 2020 parents shared their skills of playing musical instrumentsdouble base; reading stories in different languages, Greek cooking, past parents being involved in Parent Information evenings as Guest speakers: OT,
psychologists. Families are supported to access other services through informal and formal chats. Children are referred to Department for Education
Inclusive Education and Support Services if required, following observations of children within the kindergarten program and conversations with families.
Plans for learning are inclusive of parent voice. Families can also access Child and Youth Preschool Health checks based at the Kindergarten where the
Health Nurse will make referrals if required. Families in 2020 were supported with extra resources to support toilet training in young children as required
and these resources helped families to support their child to gain independence. Transition into kindy and into school is seen as a process that occurs over
time. LMK educators meet with Walkerville Primary School and North Adelaide Reception teachers to support continuity of learning between kindy and
school. The daily kindy schedule supports children's ability to measure their kindy day and maintain a high level of participation within expected routines.
Comments from the 2019 Parent Opinion Survey illustrates the collaborative nature of partnerships with families and communities, "Staff are always
quick to greet and welcome parents and children to Lucy Morice; they quickly learnt child and parent names and relationships at the start of the year to
foster a sense of belonging at kindy. Staff are approachable and responsive to questions or comments that I have made. There are a range of sources of
communication between staff and parents (notices in pockets; newsletters; weekly journal of group photos/activities; individual learning folders;
Facebook page; face to face comments at the end of the day, etc.).” Parents are given the opportunity to give feedback regarding their child’s
development throughout the year. Parents are encouraged to be involved in kindy through 'Stay and Play' mornings; parent teacher interviews; the
governing council; volunteering to assist with washing/cleaning; information evenings; etc. Teachers actively encourage development of the whole child
with overt discussions of belonging; independence; relationships; problem-solving; etc."
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Quality Area 7: Governance and Leadership
A statement of philosophy guides all aspects of the service. The values within the philosophy are revisited annually with all educators and the Governing
Council. This exercise helps build common perspectives amongst Director, staff and the Governing Council that informs the Quality Improvement Plan.
Children's voice is also sought with respect and trust being key values for children. Management systems are implemented and effectively managed
collaboratively between the Director, educators and the Administration Assistant. The Administration Assistant is shared amongst 3 other kindergartens in
the Adelaide Prospect Partnership. This ensures expertise and up to date practice in WHS and as well as consistent enrolment procedures and
documentation of employee certificates. Appropriate governance is in place as stated by Department for Education policies and the kindergarten
constitution. Records are kept confidential, and a trained educator maintains comprehensive archiving. All educators keep individual staff files up to date
with relevant training records and certificates as well as the director and Administration Assistant maintain a central file. Governing Council meets twice a
term where reports are presented, children’s interests and programming goals are discussed and opportunity for input into curriculum is encouraged and
provided. Governing Council members dedicate time to the improvement of practice at LMK and provide feedback on policies and procedures. They
support educators to attend professional development and receive timely feedback and evaluation of these sessions. A culture of ongoing critical
reflection and continuous improvement is demonstrated in bi-annual performance reviews. Professional development planning reflects the goals within
the PQIP for that year to ensure a year's progress for each child. We focus on the development of leadership capacities for all our staff. The educators
work collaboratively to ensure that clear goals and high expectations for teaching and learning are implemented. Educational leadership is supported by
the valued input of all educators in the planning cycle, as well as key professional learning in PLCs hosted by the Adelaide Prospect Partnership for the
Lead Teacher and Director. Topics of professional inquiry support shared lines of inquiry amongst the Partnership Kindergartens and this information is
further explored at a whole site capacity via scheduled twice a term staff meetings and once a term Pupil Free Days. The PQIP process of identifying a goal
from self-review, ensures that relevant learning is taken forward to address shared educational needs of the LMK community voiced by families, children
and educators in the previous and current year. Continuity in decision making practice builds a sense of security and confidence in the education systems
at LMK. The Parent Opinion 2019 captures parent voice about the integrated nature of good governance and leadership at LMK, “Staff and leadership
dedication to ongoing improvement; community consultation; and high quality education are evident at Lucy Morice. We see this through the educational
programming and planning (which is shared and displayed at the kindy); the professional development completed and shared with parents; and the
reflective practice undertaken amongst staff."
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Quality Improvement Plan for

2021

Includes:
• Learning Improvement goals
• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan
Goal 1:

1

To develop children's capacity to use a range of spoken and written symbols to convey
meaning and better connect with their world

Challenge of practice:

2

Analyse
and prioritise

Determine
challenge of
practice

If we engage with children to extend their vocabulary and phonological awareness, then children will convey meaning about their world and
develop their identity as readers and writers

Actions

NQS links

Timeline

Resources

Responsibility

1.1.1
1.2.1
1.1.3

Ongoing during
2021.
Term progress
notes and
reflections

Mentor authors
A range of picture books and
information texts
Site based PLC

All educators

2. Intentional Teaching
1.1.3
Educators will intentionally engage in further learning about the 1.2.1
role of oral language to better foster high quality talk and
1.2.2
interaction with and between children

Ongoing during
2021.
Term progress
notes and
reflections

Literacy Guidebook strategy 2.2 pages
18-26, 2.3 pages 27-34
Phonological awareness PD including
oral language through books resource
Jo Fahey - consultant

All staff

1.1.3
1.3.1
1.3.3

Ongoing during
2021.
Term progress
notes and
reflections

Matt Glover, "I Am Reading", All staff
Language Levels page 102-104
Story table resources and
familiar texts

1. Pedagogical Documentation
Educators will analyse children's responses to
familiar texts to measure their growth in complexity
of language to inform intentional teaching

3. Emergent Literacy
Educators to devlop a stack of books to be used at the story
tables and in small groups to support the emergent reader to
use phonological strategies such as rhythm and rhyme ( Matt
Glover)

Success criteria

3
Plan
actions for
improvement

- Each child will develop their ability to communicate using more complex language and to engage in reciprocal
conversations
- Children will increasingly transfer their ideas and thinking from the story table to book making, socio dramatic play
and other play scenarios
- Children will be successful in problem solving, questioning and reflecting on their experiences and wellbeing
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Learning Improvement Plan

1

2

Analyse
and prioritise

Goal 2:

Determine
challenge of
practice

3
Plan
actions for
improvement

Challenge of practice:
Actions

NQS links

Timeline

Resources

Responsibility

Success criteria
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Learning Improvement Plan

1

2

Analyse
and prioritise

Goal 3:

Determine
challenge of
practice

3
Plan
actions for
improvement

Challenge of practice:
Actions

NQS links

Timeline

Resources

Responsibility

Success criteria
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National Quality Framework priorities
Priority

NQS links

Key steps

Timeline

Resources

Responsibility

Page 15 of 16

Approvals

Approved by director/principal
Name

Date

Approved by governing council chairperson
Name

Date

Approved by education director
Name

Date
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